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Abstract. This thesis deals with teaching foreign language and the importance to develop intercultural
skills and know-how which include the ability to bring one’s own cultural origins and the foreign cul-
ture into relation with each other, together with the ability to understand and empathize with the val-
ues and conditions of others. The language learner needs to develop other skills than sociocultural
knowledge and have to improve interpersonal relations and develop intercultural awareness.
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Introduction

When you learn a foreign language, you
don’t just learn grammar, sentences and words.
We also learn a culture, the culture of the coun-
try where the language is spoken. To master a
foreign language well, it is also necessary to
understand its social and cultural environment.
Today we live in a multicultural society, and
young people need to be trained to meet the
need to interact with people from other cultures
in society, in the classroom, in the community,
on the Internet and abroad. Learners, as well as
teachers, when approaching the culture of an-
other country, have predefined images of the
culture and people of the country, often stereo-
typical images, which are explained by the pro-
cess of socialization of each individual. In for-
eign language teachingl (EL), it is no longer
enough to develop linguistic performance and
verbal communication, but also intercultural
competence.

Nevertheless, intercultural  competence
touches on the notion of intercultural awareness
— both notions are synonymous [1]. For an inter-
cultural encounter to be successful on a prag-
matic level, it is necessary to become aware of
oneself and to question oneself about one’s cul-
tural identity in relation to that of the other. Ed-
ucation for intercultural understanding is one of
the Council of Europe’s core activities [2, p. 5]
to promote better mutual understanding and ac-
ceptance of difference in our multicultural and
multilingual societies.

Analysis
In a language, there are hidden cultural im-
prints of a society; traditions, gestures or social
norms are shown through the language. When
we learn a new language, we can encounter
many difficulties of various kinds: linguistic,

cultural and semantic. L. Porcher that: "A lan-
guage is therefore always a cultural product
marked from one side of the culture to the other
and to teach one without the other would make
them disabled"[3, p. 55]. The term «culturey is a
very broad concept and cannot be fixed with a
single definition.

Language and culture are linked, but they of-
ten remain separate in education. The notion of
language is clear, while that of culture is very
complex. The term «culture» covers several di-
mensions, for example, the civilizing culture of
nature, universal culture, national or group cul-
ture, and traditional or modern culture [4, p. 22—
29]. The Mexico Declaration on Cultural Poli-
cies (World Conference on Cultural Policies,
Mexico City, 26 July—6 August 1982) defines
culture as follows: "Culture, in its broadest
sense, is considered to be the set of distinctive
spiritual and material, intellectual and emotional
features that characterize a society or social
group. It includes, in addition to the arts and
literature, lifestyles, fundamental human rights,
value systems, traditions and beliefs"[5].

Purpose and objective

The purpose of this article is to examine how
foreign language teachers perceive the notion of
"intercultural competence" and how they inter-
pret it according to the definitions described in
the curriculum, and in the curriculum for mod-
ern languages. What are the teaching methods
used to develop intercultural competence in
learners? Can there be obstacles for teachers in
intercultural education?

Hypothesis
The hypothesis is that intercultural compe-
tence is a concept little known by LE teachers
and that they are wondering how to teach and
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develop intercultural competence in learners. We
believe that there is a lack of explanation or ref-
erence in the curriculum and syllabus for modern
languages to describe the notion of intercultural
competence.

Much research has been done on culture in
foreign language teaching, but we have not found
much more in-depth and scientific research on the
subject of "intercultural competence".

Language teachers in Europe indicate four
main reasons for teaching culture in LE courses,
which are: to develop understanding, tolerance
and recognition for other cultures; to develop
communicative competence; to increase learners’
interest and motivation to learn languages; to de-
velop interaction and cooperation skills between
pupils. But, at the same time, they think that cul-
tural education is less important than the acquisi-
tion of language skills.

Ukrainian teachers find it difficult to produce
a change in learners’ attitudes during language
classes in the classroom, and believe that open-
ness and tolerance are best achieved through con-
tact and interaction with people from other coun-
tries and cultures. Studies also show that teachers
generally do not include, or only very little, inter-
cultural competence in cultural education.

Teachers believe they need adequate text-
books and teaching materials, opportunities for
intercultural exchanges, tools to achieve attitudi-
nal change, and more time. On the other hand,
teachers believe that personal intercultural expe-
riences, authentic teaching materials and multi-
cultural classes can promote openness and a cul-
tural approach in teaching.

Culture in education

In foreign language teaching, Porcher distin-
guishes two components of culture in foreign
language teaching: cultured culture and anthro-
pological culture [6, p. 54].

Cultivated culture corresponds to knowledge
about literature, art, history, politics, etc., and
occupies a primordial place in a society, through
which society particularizes/expresses its own
identity. The educational institution must neces-
sarily transmit this culture, because it reflects an
entire national culture. For a long time it was the
only one present in language methods.

Anthropological culture corresponds to how
people in a culture "see the world, the way they
behave in a given situation, what they believe,
their representations of the foreigner, their im-
age of the intercultural"[6, p. 54]. The anthropo-
logical dimension only penetrated into foreign
language didactics in the mid-1980s; before that,

this dimension in teaching was almost non-
existent.

It is in the context of increasing globalization
that we have understood the importance of prac-
ticing several languages, and the need to: "pos-
sess several cultural skills, that is, be able to live
according to the systems of practices and values
of several societies"[7, p. 60].

However, everyone inherits his or her social-
cultural capital, traditions and habits, which
helps us to adapt to the social world. In order to
set up an intercultural pedagogy, the teacher
must be aware of his own cultural references,
values and prejudices, but also be aware that you
never know everything about another culture.
This can be a challenge for teachers.

Understanding between individuals from dif-
ferent cultures is not self-evident; intercultural
exchange depends on our capital, habits, and
socialization (different norms and values). It is
at the level of the individual that attitudes, stere-
otypes, prejudices, ethnocentrism etc. are found
[8].

Communication between natives is an ex-
change of implicit, social codes in the daily
practice of language between natives in a com-
mon community. Implicit (unspoken) are the
most difficult to master when learning a foreign
language, because they are invisible.

Each company has an image of itself and an
image of the foreigner. This image is generally
not objective. We see the world, as we believe it
is. However, stereotypes are part of reality and
there is often some truth or real foundation. Ste-
reotypes are part of our social and cultural capi-
tal and should not be removed, but rather peda-
gogically used as a starting point for learning by
trying to explain them. We identify with people
who resemble us and we tend to think that our
culture is the best or even "the only" one, and
that other cultures are affected by a little exoti-
cism and folklore [6, p.53]. Our ethnocentric
vision is acquired during the socialization pro-
cess; therefore, we are somehow "imprisoned"
in our own culture. This alleged superiority is
very harmful to language teaching, but being
aware of it can facilitate intercultural interaction.

The Council of Europe has published the
Common European Framework of Reference for
languages, here called the Framework. The
Framework serves as a kind of basis for Europe-
an countries when it comes to developing lan-
guage programs, manuals, etc. It describes what
learners of a language must learn in order to use
it to communicate, as well as the knowledge and
skills they must acquire in order to have the abil-
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ity to communicate effectively in the foreign
language, for example French.

The objective of the Council of Europe is to
recognize multicultural society and to develop a
harmonious intercultural dialogue between indi-
viduals, thus proposing in 1986 a definition that
can be applied in intercultural education.

The use of the word "intercultural" necessari-
ly implies interaction, exchange, and elimination
of barriers, reciprocity and true solidarity. If the
term "culture" is fully recognized, this implies
recognition of the values, lifestyles and symbol-
ic representations to which human beings, both
individuals and societies, refer in their relation-
ships with others and in their worldview [7, p.
75].

The competent intercultural teacher is not on-
ly the one who teaches a foreign language, but
rather a teacher who is able to make his learners
understand: "the relationship between their own
culture and other cultures, to arouse in them an
interest and curiosity for the otherness ’°, and to
make them aware of how other peoples or indi-
viduals perceive them - themselves and their
culture" [2, p. 10-11].

An intercultural approach must be based on
openness and tolerance, which leads to seeing
things from a new angle and to seeing one’s own
culture from the outside. It is necessary for a
teacher to have this intercultural competence in
order to reduce the "culture shock" in meeting
students, parents or colleagues from other cul-
tures.

Interculturality in the study of modern
languages

In the study plan for modern languages, we
first find the objectives to be achieved by the
learners.

- understand and interpret the content of spo-
ken language and different kinds of texts,

- express themselves and communicate in
speech and writing,

- use language strategies to understand and
make themselves understood,

- adapt language for different purposes, re-
cipients and contexts, and reflect over living
conditions, social and cultural phenomena in
different contexts and parts of the world where
the language is used.

The teacher must address the following areas
subject areas that are familiar to the pupils; in-
terests, everyday situations, people and places;
views, feelings and experiences; daily life, ways
of living and social relations in different con-
texts and areas where the language is used.

This knowledge allows learners to reflect on
similarities and differences in their own culture,
and without prejudgment of one or the other. It
is about being able to see and understand cultur-
al references while avoiding collective stereo-
types. To do this, students may need support to
help them become aware of their own way of
communicating in different situations of daily
life.

The aim of the Council of Europe in the
Framework is not to know more about a foreign
country or countries, but rather to focus on the
organization of courses and school methods. It is
important for students to adopt new perspec-
tives, develop new skills and develop a critical
sense. This includes empowering the students to
express themselves personally - not just to ac-
quire skills and access information. In some
countries this educational process is already in
practice, while in some countries, on the other
hand, this type of pedagogy has never been prac-
ticed, which also includes new types of material,
particularly the Internet.

According to the Framework, the intercultur-
al dimension means, "mastering the fundamental
pedagogical principles related to situations in-
volving emotions and students’ personal in-
volvement"[9].

There is certainly a problem of explanation
in the curriculum when it comes to applying an
intercultural approach in teaching. Is it enough
to read the curriculum and the Comments on the
Study Plan to become an intercultural teacher?
According to the teachers, there is a lack of time
and a need for training and didactic/pedagogical
support.

In schools today, there is no shortage of
teaching materials; most universities have access
to textbooks, media and the Internet as well. The
question is how to develop the intercultural di-
mension in education?

It is only when we meet a person from an-
other culture in real life that we know if we have
acquired intercultural competence.

Conclusion

Finally, teachers probably have different
pedagogical conceptions — behaviorist, construc-
tivist or socio-constructivist — and this fact may
possibly influence their approach to teaching.
We believe that teachers need training and ped-
agogical support in order to be able to develop
intercultural competence in learners. First,
teachers must be trained; they themselves must
have a certain knowledge, skills and approaches
to achieve this goal.
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A large majority of teachers also believe that
a multicultural class can contribute to the devel-
opment of intercultural competence. New types
of material such as the Internet, interactive
boards and computers are ways of motivating
and stimulating pupils to express themselves,
giving them the opportunity to have an intercul-
tural approach by participating in distance ex-
change projects with other schools in Europe
(e.g. eTwinning).

Finally, we conclude that consideration should
be given to reviewing the definition in the content
of the study plans for LE teachers who are already
active, to giving them the tools to become compe-
tent intercultural teachers, but also to reviewing the
training of teacher studies so that they are well
trained in intercultural studies by highlighting the
didactic questions When? What? and especially
how ?
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@®opMyBaHHI MIiNKKYJbTYPHOI KOMIeTeHLii Ha
3aHATTAX 3 iIHO3€MHOI MOBH

Anomauyin. Y yvomy 00cCuiodceHui posensioaemvcs
NUMAHHSL NPO GUKIAOAHHS THO3EMHOT MOBU MA 8AdIC-
AUBOCMI PO3BUMKY MIJICKYTbMYPHUX HABUYOK I Che-
YIAbHUX 3HAHb, KL 0AI0Mb MONCIUBICIb 30JIUNCEH-
Hsl GIIACHUX KYTbIMYPHUX KOPEHI8 I IHO3EeMHOI KYIbmy-
pPU, a mMaxKoxsc MOACAUBICMb POIYMIMU YIHHOCMI |
YMOBU JHCUMMIA THUWUX | BUABTAMU CHIENEPEICUSAHHS
BIOHOCHO HUX. YueHb, wo 6ueuac IHO3eMHY MO8Y,
NoBUHEH He MINbKU HAOY8amu COYIOKYIbMYPHI 3HAH-
HA, a U po36UBAMU IHW HABUYKU, d MAKOC NOKpaA-
wysamu MincocoOUCmIcHI CMOCYHKU ma gopmysamu
MIDICKYIbMYPHY KOMnemenmuicmos. Memoro cmammi
€ 6UBUEHHS MO020, 5K GUKIAOAHI [HO3EMHUX MO8
CNpUUMAIOMb NOHAMMA «MINCKYIbMYPHA KOoMneme-
HMHICMbY, K 6OHU IHMEPNPEemyoms 1020 6i0N0sio-
HO 00 BU3HAYEHb, WO MICTSIMbCS 8 HAGUATILHIT NPO-
epami i 8 HABYANbHUX POOOUUX NIAAHAX OUCYUNILIH 3
8UBUEHHS CYUACHUX THO3eMHUX M08. Posznanymo me-
MOOU HABUAHMS, WO BUKOPUCTNOBYIOMbCS 0I5l PO3BU-
MKY MIJCKYIbMYPHOI KOMHEMEeHmMHOCMI Y4Hi8 ma
nepeuwikoou Osi 8UUMEINI8 8 MINCKYAbMYPHIU OCEIM.
T'inomesa nonseac 6 momy, wo MidCKyIbMYPHA KOM-
nemeHmuicmos € MAaio8i0OMOI0 KOHYenyicio O 6u-
K1a0auie IHO3eMHUX MO8, Omdice, 8 CIMAMmIi po32isi-
0aemvCsi NUMAKHA PO3GUMKY MIJICKYIbMYPHOI KOM-
nemenmuocmi yuHie. Mu esasicacmo, wjo 6 Haguanb-
HUX NAGHAX I NPO2pAMAx 3 OUCYUNIIH 3 GUKIAOAHHS.
CYUACHUX MO8 HeOOCMAMHbO PO3 SCHEeHb | NOCUNIAHb
01 ONUCY NOHAMMSL MIJCKYIbMYPHOI KOMNRENeHMm-
Hocmi. 'V 00cniodcenni poseisiiymo, SIK SUKIA0adi
iHmepnpemyioms NOHAMMA  «MIJCKYIbMYPHA KOM-
NemeHmMHICMbY  BIONOBIOHO 00 BU3HAYEHb, BUKIAOE-
HUX 6 HABUANbHIL npocpami, ma yineu 8 2any3i 6u-
gueHHsA M08. Bonu exazyiome na uwomupu ocnosHi
NPUYUHY GUKIAAOAHHS KyTbmypu ni0 4ac HABYAHHI
IHO3eMHUM MOBaM, a4 came: PO36UMOK PO3VMIHHA,
MONEpanmHOCMI Ma 6U3HAHHA THWUX KYJIbMyp, pPO3-
BUMOK KOMYHIKAMUBHOI KOMNemeHyil; NnioeuueHHs.
inmepecy i momusayii yuHié 00 GUSUEHHS MO8, PO3-
BUMOK HABUHOK 63AEMOOIT ma CRienpayi Misxc yuHsi-
Mu. Ane 6 moil dce 4ac 6OHU 88AHCAIOMb, WO KYilb-
MYPHA 0C8IMA MeHUl 8adCIU6d, HINC 080A00IHHS
MosHumu Hasuukamu.  Lle Odocnidocenns makodic



Bicuuk XHALLY, Bun. 87, 2019

CHpSAMOBAHE HA BUABTIEHHS CKAAOHOWIE V HABYAHHI
MIJHCKYIbMYPHOI KOMREMeHMHOCMI THO3EMHOI0 MO-
6o10. Jlocnioocennss Odemoncmpye, wo Oinvuicme
BUKIAOAYIE XAPAKMEPU3YIOMb MINCKYTbMYPHY KOM-
nemeHmHicmy K KYAbMYPHUL acnekm i nompeoy-
oMb NIOMPUMKU MA MemOOUKU GUKIAOAHHS, W00
Kpawie 3po3ymimu npoyec MidCKyIbmypHO20 CNigpo-
Oimnuymea ma OONOMOSMU VUHAM PO3GUHYMU Yi
HABUUKU.

Knrouoei cnosa: nasuanna moeam, iHozemHa Mos8d,
MINCKYIbMYPHA  KOMNEMEHMHICINb,  MIJICKYAbMYPHI
HABUYKU.
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@®opMUpOBaHUE MEKKYJIbTYPHOH KOMIETEHIIMU
Ha 3aHSATUSIX 0 MHOCTPAHHOMY SI3BIKY
Annomayun. B uccrnedosanuu paccmampueaemcs
60NPOC O NPEnoOdBaAHUU UHOCMPAHHO2O S3bIKA U
BANCHOCIU PA3GUMUS MEHCKYbIMYPHLIX HABLIKOS U
CREeYUAanbHbIX 3HAHUL, KOMOpble NPeononazarn 603-
MOJICHOCHL CONUIICEHUSL COOCMBEHHBIX KYIbINYPHBIX
KOpHell U 3apy06edtcHol KyIbmypul, d maxice cnocoo-
HOCHb NOHUMAMb YEHHOCMU U YCA0BUSL JCUSHU OpY-
2UX U NPOAGIAMb CONEPe’CcUanUe No OMHOUEHUIO K
HUM.

Knrwouegvle cnosa: odyuenue sa3vlikam, UHOCMpPAHHbLI
A3bIK, MENCKYIbIMYPHAs KOMNEMEeHMHOCMb, MediC-
KYIbIMypHble HABIKU.



