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Abstract. The article aims at highlighting the logical construction as a main feature of a foreign
language lesson. Three compulsory aspects are shown to create the logic of a foreign language lesson.
The importance of the active role of students while learning is shown.
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Introduction

It is known that communication is carried out
mainly through speech activity in forms of
speaking, listening, reading and writing. This
means that speech activity (its types) acts as a
means of communication. But in order for
speech activities to become a means of commu-
nication, they must be mastered, that is, they
must first be made the goal of learning. So the
goal and the means of learning are dialectically
interpenetrated. Therefore, in order to achieve
the goal of mastering an activity, it is necessary
to make this activity a means of mastering it.
This quality is one of the characteristic features
of a foreign language lesson.

However, most often at the lesson a teacher
of a foreign language speaks so limitedly, poor-
ly, sometimes primitively, that this can in no
way satisfy the needs of learning. Listening to
the speech of a foreign language teacher at each
lesson, the student begins thinking that if such
speech is a model (as a goal of training), then it
will not be difficult to achieve it. But, since the
student understands that «they do not speak this
way in life», then the teacher’s speech does not
serve as an end in any way — a model, and even
more so.

Analysis of publications

N.V. Elukhina, exploring speech activity in a
foreign language classroom as a learning tool,
emphasizes the importance of a discourse, which
is a product of speech activity and a means of
teaching speech activity, suggests the process of
creating such discourse, which is determined by
extralinguistic factors, i.e. communicative con-
text. In relation to a non-linguistic university,
such types of discourses which are used in offi-
cial communication are distinguished. In the
field of oral communication, the author proposes
a business conversation, a dispute, a report, etc.,

logically introduced into the course of lesson on
teaching communication in a non-linguistic uni-
versity [1].

G.V. Komshansky in his work «Communica-
tive Function and Structure of Language"» em-
phasizes the need to bring to each student that it
is impossible to teach speech activity, only the
student himself can learn it [2].

Speaking of the logic of foreign language
classes, E.S Polat defines integrity as an integral
part of the logic of a foreign language lesson in
teaching communication. Integrity is defined by
him as a logical proportionality of all parts of
the lesson, their subordination to each other and
orderliness [3].

Purpose and Problem Description

The purpose of the proposed article is to
show the importance of the goal clarity and its
ability to reach the intended level of mastering
of the material, which are the most important
prerequisites for proper planning and conducting
a foreign language lesson. If a teacher of a for-
eign language wants to achieve goals at a lesson,
he must, first of all, understand: 1) what can
serve the purpose of a lesson; 2) how to form a
goal; 3) how many goals can be set at the lesson.

The goal of a foreign language lesson is
shown in the article as an essential component
of mastering speech and a means of learning a
foreign language,

The logical construction of lessons — a means
of learning a foreign language

Speech activity, in our opinion, should be
carried out on two levels. When a teacher in a
classroom gives instructions on how to work, or
a rule is an instruction when performing tasks,
his speech should be extremely clear and under-
standable (listening with full understanding).
When the teacher comments on something, ex-
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presses his attitude to something, praises the
student or reprimands, it is not at all necessary
for students to understand absolutely everything,
if they understand the meaning (or main content)
of what was said (listening with general content
coverage). Moreover, only in this case will the
speech in a foreign language class fulfill its role
both as a goal and as a means of learning. We
can say that the teacher’s speech should be an
accessible but unattainable model for students
[4].

It is widely believed that students are over-
loaded. Do we not mix nervous overloading and
intellectual, mental overloading? Nervous over-
loading in students is really a bit too much: the
general rhythm of modern life, the working style
of individual teachers, the tiring abundance of
information, etc. As for the intellectual burden,
it is small. Students are offered many foreign
language tasks that often require unnecessary
memorization, rewriting assignments that lack
problematic and discussion, monotonous as-
signments that do not contribute to the develop-
ment of autonomy, assignments that students
take a passive rather than an active position at
the lesson. These are the students about whom
we, the teachers of a foreign language, say:
"They do not want, they are not interested, they
are incapable." However, they dream of activity,
creativity, independence.

One can learn something only by overcoming
difficulties, overcoming them independently.
And independence in the study of a foreign lan-
guage is not the absence of a helper or any sup-
port, independence here, first and foremost,
means independence of thinking. We often do
not trust students, do not believe in their think-
ing abilities, do not take into account the ability
to work inherent in man as such [5].

Teachers of a foreign language try to make it
easier for students by giving lightweight me-
chanical tasks, performing uniform exercises
and simply reading a foreign language textbook
[6]. But two or three months pass and we com-
plain: "The interest has disappeared, the desire
has gone, the activity has disappeared, the at-
tendance has decreased." But not therefore, did
it happen that we did not teach students to over-
come independently the difficulties of tasks re-
quiring speech-thinking, did not support or de-
velop an “interest”.

In modern conditions, with a shortage of time
in the process of learning a foreign language, the
only condition for the intensity of the lesson is
the active position of the student. It is achieved
primarily by using verbal-thinking tasks, tasks

requiring speech-making, providing for perma-
nent overcoming of difficulty levels, as well as
organizing a class when the student is internally
active, as it is included in the process of collec-
tive communication. A student studying a for-
eign language must understand that speech ac-
tivity cannot be taught, it can only be learned. It
would be very useful if such a slogan hung in
the audience and reminded students that the key
to the success of learning a foreign language is
in their own hands.

A teacher of a foreign language working in
an intensive manner, constantly inspiring to stu-
dents: “Dare, you are talented,” always strives to
make the lesson logical, intuitively feeling and
understanding the need for it. However, the lack
of a precise definition of what the logic of a les-
son is, what it is made of, does not allow using it
fully. Meanwhile, the logic of the lesson, in our
opinion, is related to its structure, that is, it is the
essence of the lesson, and that is why it is the
most important concept of practical interest for a
foreign language teacher. In our opinion, the
logic of a foreign language lesson consists of
four aspects:

1) the correlation of all parts, elements of the
lesson with the main goal. This aspect can be
called focus;

2) proportionality of all parts of the lesson,
their subordination to each other, or the integrity
of the lesson,;

3) movement through the stages of mastering
speech material, which can be called the dynam-
ics of a lesson;

4) the unity and consistency of the material
in content, or relatedness of the lesson.

Purposefulness implies the presence of one
main goal. Clarity and definition of the goal, its
monocharacteristic is the first prerequisite for
the purposefulness of the lesson.

If to look at the logical scheme of the English
lesson, we can see:

1) Theme of the lesson: The history of the
development of road transport.

2) Purpose of the lesson: Development of
reading, translation, summarizing, annotation
and communication skills topic;

3) Related task: Improving pronunciation
skills and grammar skills.

Course of lessons:

1) 2 min - the organizational moment.

2) 10 min — speech exercises in the form of
questions and answers (How did you get to the
university? Did you have any changes? How
much time did you spend to get to the hostel?
Do you have a car? Which one?).
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3) 10 min — repetition and subsequent con-
solidation of the vocabulary, grammar of the
lesson in the form of a game («bally, «snow-
ball», etc.).

4) 10—12 minutes — an overview of current
events prepared at home, or viewed in the lec-
ture room.

5) 20 min — homework checks (vocabulary,
grammar, listening, translation, communication
on the topic). This type of work should be con-
ducted in such a way as to prepare students for
talking with each other or playing on the text
being studied.

6) 10 min — the transfer of the content of the
text prepared at home and worked out in differ-
ent oral and written exercises.

7) 15 min — viewing or search reading on the
topic.

8) 15 minutes — introduction of the next les-
son vocabulary, teacher's comment on the intro-
ductory topic.

9) 1 min — homework.

From the above given scheme, a foreign lan-
guage lesson in the first year is clear, that 88
min of the lesson are directly devoted to the
achievement of the goal, the integrity of the les-
son was defined as the proportionality of its
parts, subordination to each other, orderliness.
Hence it is clear that integrity can be assessed
only if we establish that there is a part of the
activity, or rather, what is its element and how
all the elements of the activity are connected,
that is, what is its structure?

The organizational moment and the end of
the lesson are only the organizational actions of
the teacher. They are not stages of mastering the
material, leading to the main goal. The peculiari-
ty of the lesson of a foreign language, resulting
from the specificity of the subject, is that there
can be no lesson and such special stages as repe-
tition and control.

The specific character of a foreign language,
in our opinion, forces us to abandon the stage of
introducing a new material. New things, of
course, are assimilated at each lesson, or rather,
at each lesson, mastering or improving the skills
of mastering a new material, developing the
speech ability as a whole, or some of its main
parts. In this case, students should actively mas-
ter the material (master independently), although
under the guidance of a teacher. And the term
«introduction of the new» implies the activity of
the teacher.

It is also unlawful to add homework to the
elements of the lesson. It can be safely taken out
of class - to give in writing (on the board, on

cards, in the textbook), and not to explain each
time the technology of execution, based on a
particular task.

Based on the above, a structural unit or ele-
ment of any activity, in our opinion, should be
considered an exercise, because all the main fea-
tures of the educational process are inherent in
it: it always has a goal, a number of expedient
actions are performed, these actions are con-
trolled, as a result there is a certain progress in
mastering material. At the same time, an exer-
cise is the smallest segment of the lesson that
has an independent meaning.

But one exercise is often not able to advance
the student to the next step of mastering. Then,
the same type of actions and conditions of the
exercises are combined into blocks of exercises.
Two exercises of imitative level form a block
for imitative mastery of the material, three for
substitution - a block for mastering the substitu-
tion, a block for developing reading speed can
consist of two or three exercises of the same
type, etc. Three mandatory invariant elements
are revealed in the structure of a foreign lan-
guage lesson. From the perspective of the stu-
dent and the teacher, they will look somewhat
different.

Teacher:

1) creating an atmosphere of foreign com-
munication;

2) showing the functioning of digestible ma-
terial;

3) exercise management.

Student:

1) entry into the atmosphere of foreign com-
munication;

2) awareness of the material and methods of
action with it;

3) training in achieving the required level of
knowledge of the material.

All three invariants are embodied at the les-
son in different elements: the creation of an at-
mosphere of foreign communication - in speech
exercises, speech preparation, instruction to the
lesson, instructions to tasks.

Instructions, in the broad sense of the word,
together should be considered an exercise in the
classroom; demonstration - in the presentation
of a grammatical phenomenon (auditory, visual,
etc.), somatization of lexical units in different
ways, in exemplary utterance, etc., training and
managing it in conditional speech and speech
exercises, and the corresponding actions of the
teacher.
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Conclusion

The structure of a lesson is just the patterns
by which its three main invariants and all the
elements in which they are embodied are orga-
nized (in accordance with the goal).

The main thing that the necessary connec-
tions of the main goal with all types of work
(stages) with others were preserved, so that each
exercise would prepare for the next, raising the
learner to a higher level of mastering the re-
quired action, that is, bringing him closer to
achieving the main goal.

Therefore, the logic of the lesson is also the
logic of gradual mastery of speech material.
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MoBHa JiJIBHICTL AK MeTAa i 3aci0 HaBYaHHA iHO-
3eMHOI MOBH

Boponosa €.B., XHAY

Anomayin Cmamms mae 3a memy GUCEIMIUMU
JIO2IYHY KOHCMPYKYIIO SIK OCHOBHY 0COOIUBICMb YPO-
Ky iHo3emnol mosu. /s docsenenns yici memu Heoo-
XIOHO  eupiwumu  maxki  3a80auHs:  GUOLIUMU
0008 513K06I acnekmu, Wo CMeopIomy 102Ky 3d-
HAMMA 3 THO3EMHOI MOGU; NOKA3AMU GAICTUBICIND
aKmueHoi nosuyii cmyoenmis y npoyeci HAGUAHHs.
IHO3eMHOI MO8U, copmynosamu nepeoymosu npa-
BUTLHO20 NAAHYSAHHSL | NPOBEOCHHS 3aHAMMSL 3 [HO-
3eMHOI MOBU.

YV npoyeci 0ocnioacennsi 0osedeno, wjo wimkicmeo
Memu 3aHAmMmsl, 8U3HAYeHOl gukiadayem, ma ii 30a-
mHicmb  00cs2amu.  HAMIYEHO20 DIGHS 080J00IHHS
MAmepianom € 8adCIUGUMU NepedymMo8amMU NPasUib-
HO20 NIAHY8ANHSA | NPOBEOEHHS 3AHANMAL.

Buceimaeno, wo 3 memoro nog’azana nocixa 3a-
HAMMSA 3 IHO3EeMHOI MOBU — HAUBANCTUBIUUM KOMNO-
HEeHmMOoM 080100IHHSI MOBHOIO OISILHICMIO 5K 3A4CO-
60M HABYAHHSL IHO3EMHOT MOBU.

Ilpoananizoeano womupu acnexmu, wo cmeopio-
10mb J02IKY 3aHAMMSL: CRIB8IOHECEHICMb 6CIX elleMe-
HMi6 3aHAMMS 3 20J06HOI0 MEMOIO; 8iONOBIOHICb
6CIX HACMUH 3aHAMMS, IX NIONOPOKOBAHICMb OOUH
00HOMY, aO0 YINICHICb 3aHAMMSL, PYX 3a CMAdisamu
3ACBOEHHSA MOBHO20 MAMEPIATY, WO MOJICHA HA36aMU
OUHAMIKOIO YPOKY; €OHICMb [ NOCAIO08HICMb Mame-
piany 3a smicmom, abo 36 SI3aHiCMb YPOKY.

Oxpemy ygazy npudineHo RUMaHHIM NPAGUILHOZO
NIAHYBAHHS | NPOBEOCHHSL 3AHAMMS, 30KPEMd CAaMO-
cmiunocmi mucnenns i yinecnpamosanocmi. Haeo-
JIOWLEHO HA BANCTUBOCMI AKMUBHOL NO3uyii cmyoeH-
ma npu 6UGHEHHI IHO3EMHOI MOGU Y CYUACHUX YMOBAX
Odeiyumy uacy, sika 00cs2aemvcsi Hacamnepeo Gu-
KOPUCMAHHAM MOBHOOYMKOBUX 3A60AHb, W0 NOMmMpe-
b6yroms  Mogomeop1ocmi, nepeddbauaoms NOCMilHe
noooaanHsl Pi6HI6 MPYOHOW, A MAKONC MAaKol opea-
HI3aYil 3aHAMMsl, KOJIU CIYOeHmM GHYMPIUHbO AKMu-
6HULL, OCKINbKU GKIIOYEHULl Y Npoyec KOJEeKMUBHO20
CNIIKYGAHHS.

Knrouosi cnosa: ouckypc, moena OisibHicmb,
CaMOCmIUHICINb MUCTEHHs, YiMKICb Memu, iH6a-
pianm, KONeKMuUeHe CNiIKY68aHHs, MOB0OMEOPHICMb,
YINeCcnpAMOBaHiCmby,
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PeueBasi 1eATeJILHOCTH KaK LeJb U CPEACTBO 00Y-
YEeHUSI HHOCTPAHHOMY SI3BIKY

Boponosa E.M., XHAY

Auuomauuﬂ. PaCCMompeHa JocudecKkasa KOHcnm-
PYKYUA 3aHAmMuUsl KAK OCHOBHAsA Yepma ypoKad UHO-
CMPAHHO2O A3bIKA. Tpu 00s3ameNbHbIX acnekma no-
Kazanvl 0Nl CO30AHUS TIO2UKU YpoKa UHOCmMpaHHo2o
a3vika. Yeémxocmo yeiau u ee cnocobrocms 00Cmuyb
HAMEYEeHHO2O YPOBH: 0611a0enUs. mamepuailiom seJis-
omcs 8ANCHbIMU npednocwmamu npaeulibHoco nia-

HUPOBAHUSL U NPOGeOeHUsi YPoKa. Basicnvim momen-
mMoM A6NAEMCs. aKmueHas nosuyus cmyoenma. Ona
docmueaemcsi npexcoe 8ce20 UCHOIb308AHUEM pe-
YEMBICIUMETbHBIX 340ay, d MAaKdce MAaKol Op2aHu-
sayuetl 3aHamus, K020a cmyOeHm GHYMpeHHe AKmu-
6€H, NOCKONbKY GKIIOYEH 8 NPOYECC KOLIeKMUBHO2O
obwenus.

Knroueevte cnosa: oucxkypc, peuesas Oesimenib-
HOCIMb, CAMOCMOSMENbHOCHb MbIULICHUS, Yelb, UH-
sapuanm, KOIeKMuUHoe oOwenue, peuemeop-
yecmeo.



