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DEVELOPMENT OF GRAMMATICAL ACTIVITIES
IN A DIGITAL LEARNING ENVIRONMENT
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Abstract. The article aims at highlighting the usefulness of grammatical explanations when associ-
ated with prototypes of actual productions of utterances. At the same time, textual functions of gram-
matical markers will be associated to complete the analysis of the textual structure.
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Introduction

The content of language teaching courses at-
tested by university degrees does not always
focus on the acquisition of skills that are useful
primarily for communication. In this way,
grammar can become in the eyes of learners an
object of study in itself and for oneself, cut off
from the purpose of communication, and in fact
lose any raison to be in relation to the initial ob-
jective motivating the learning of a living lan-
guage.

However, it is possible to envisage a gram-
mar that is compatible with a project to acquire
an L2 (and even more so a mother tongue) as-
sessed on the basis of the competencies to be
actively communicated in the target language.
That is to say, a grammar that reflects the func-
tioning of verbal interactions, a grammar of
“discourse”1. In this functionalist perspective
(in agreement with the CEFR, Council of Eu-
rope, 2001), and while taking into account cog-
nitive data essential for learning L2, the object
of this article will be to explore the possibilities
offered by ICT (information and communication
technologies in education) for a grammatical
contribution anchored in the practices of the
language in situation. It seems to us, in fact, that
the ICT open up possibilities that are still un-
derutilized both in terms of the description of
language functioning and in terms of pedagogi-
cal activities and learning aids that they allow

[1].

Purpose and Problem Description

Our descriptive and explanatory objective is
to report on the functioning of the language. The
aim is to propose “tools” that favor the produc-
tion of texts anchored in authentic verbal inter-
actions. The grammar resulting from this ap-
proach aims to reflect the reality of the cognitive
and social functioning of the language and is not
situated in a theoretical linguistic framework
given a priori. It is therefore not a matter of de-

riving or adapting a particular linguistic model.
There are many of them whose internal func-
tioning is coherent in itself, within the frame-
work defined by their initial assumptions. More-
over, as it stands at present, there is no linguistic
model that can account for all the enunciative
and textual parameters underlying the actual use
of the language.

Analysis

It should not be overlooked that “the ultimate
test of grammatical knowledge, beyond the sci-
ence of rules and mastery of forms, remains un-
deniably a communicative performance in tune
with intentions of meaning and social codes of
interaction” [2, p.64]. In short, simple common
sense precludes plunging modern language stu-
dents into the abundance of linguistic theories
(and even less advanced learners in particular)
with the unrealistic hope that their language
practice in L2 will be reinforced by this bath in
moving waters.

The classical grammar does not take into ac-
count the discursive context from which the
statement is taken, nor does it take into account
the communication situation for which it was
conceived. Yet learners (adolescents and adults)
resist, often unconsciously, this dissociation im-
posed by traditional reflective grammatical ac-
tivity between the enunciator, his or her condi-
tions of enunciation and reception, and the
enunciation itself, simply because this dissocia-
tion is not habitual, “natural” [3, p.19].

Prototypes of verbal interaction situations in
relation to the meanings assigned to grammati-
cal tools should be included in the grammatical
description. These situational prototypes, in
close connection with the grammatical tools that
constitute their marks or clues, play an essential
role in recalling knowledge at the appropriate
time of reuse. These prototypes incorporate sys-
tematically relevant elements from the commu-
nication situation. These elements concern in
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particular the interacting protagonists (and their
social or personal relations), the nature of the
communication channel, the overall aim of the
speech act and the textual gender associated
with it. At the same time, it is also necessary to
clearly define how texts are drafted and to relate
the functions of grammatical tools to their role
as markers of textual parts.

ICT and grammar: revision of teaching
content and associated activities

Before talking about the interest represented
by the ICT, we must remind ourselves of the
shortcomings that they can induce if we are not
careful to subordinate the use of the medium to a
project built on structured and solid scenarios on
complementary levels such as linguistics (espe-
cially the grammatical aspect for us), cognition
and, of course, didactics. “Any pedagogical situ-
ation implies a position on what learning and the
object of study is. When you try to do something
with the machine, you are usually very far from
it “[4, p.12]. The learner’s objective is not to
learn how to use software or other tools, but to
learn a language: the use of the medium must be
as transparent and manageable as possible.
Lapaire [2, p.59] also stresses the need to effec-
tively take advantage of the special qualities of
ICT, which are different from those of paper-
based ICT.

Clearly, simply transferring rules, examples
or exercises such as “paper” to the screen is
more a matter of gadgetisation than innovation.
It will be easy to accept that a dematerialization
that scans but does not reformat, that returns to
the screen “paper” exercises without creating
new ones, that does not exploit the “multi” di-
mension of multimedia (by integrating sound,
animation of images, interactivity) is of little
interest. Anyone who offers a study of grammar
in a multimedia workshop must not only commit
himself or herself to changing their practices,
but must also agree to modify their understand-
ing of grammar and the teaching of language
facts.

Associating grammar with ICT means ex-
ploiting as many paths as possible opened up by
digital environments thanks to multimodality,
hypertextuality and interactivity, in particular.
Interactions between users allow for all possible
pairings: interlearners, tutors, pairs or groups.

ICT and activity of reorganization of the
grammatical acquis
Weinrich’s emphasis [5] is a textual distribu-
tion principle that opposes imperfectness on the

one hand with the simple past (or the compound
past) on the other. This explanatory principle
states that the imperfect is used with what con-
stitutes the background of the narrative (the set-
ting, repetitive events, secondary circumstances,
comments, details), while the salient events of
the narrative plot, are associated with the com-
pound past or the simple past. Unfortunately,
many contexts resist in text production an ex-
planation of the distribution of verbal times ac-
cording to emphasis, because one can often rea-
son in the sense of a categorization of trials in
the foreground as well as another equally coher-
ent argument in the background.

The textual information is hierarchized by
the receiver according to a cognitive principle
which consists in selecting and organizing cer-
tain information in the foreground on a back-
ground set back from it, according to the degree
of subjective interest accorded to this or that
element. It is very likely that this cognitive reso-
nance of the emphasis principle explains the
reasons for its didactic appeal. The cognitive
distribution according to the first and back-
ground is the result of decoding a subjective cat-
egorization activity (related, among other fac-
tors, to the interests of the receiver), while the
distribution of verbal forms is far from subjec-
tive: there are many contexts in which a single
verbal form will be perceived as grammatical by
a native, to the exclusion of others.

The more the learner reflects on a text (for
example, to translate it), the more elusive the
distribution between the first and the back-
ground appears to be. One can, of course, gener-
ally agree on the main ideas or events of a text,
for example, to make a summary of it. But when
working on the text in a “close-up” format, verb
after verb - which is what a translation exercise
requires, for example - it becomes impossible to
categorize the various trials objectively and de-
finitively according to the principles of empha-
sis. And so we have seen many theme courses
for German-speaking students get lost in discus-
sions without a final consensus among the par-
ticipants. After reading the text and summariz-
ing which functions are defined for imperfect
and simple or compound past, the task proposed
to the learners was twofold. It was first a ques-
tion of defining, on the basis of the text, whether
it was possible to define systematic employment
rules for verbal times based on their (assumed)
highlighting function. The learners could thus
see for themselves that the wording suggests that
there might be didactic difficulties; since the
rules generalize employment contexts posed
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here as statistical frequencies. Once the essential
features of emphasis have been established, the
second exploratory stage of the grammatical
heritage can be initiated. Learners can explore
textbooks and sites (using links provided by the
teacher or in open source research as part of an
intermediate task) to collect rules from Wein-
rich’s theory and the accompanying illustrative
examples. The identification of the proposed
rules must be attentive to the precise formula-
tions they adopt: the evaluation of their predic-
tive scope and therefore their didactic value de-
pends, of course, on it. The development of this
type of activity and the expected benefits can
also be optimized by using ICT. The availability
of a corpus of texts on a virtual desktop makes it
possible to significantly increase the number of
texts available to learners, which is necessarily
more limited by the manipulation of paper doc-
uments. The role of the tutor is obviously to
provide an appropriate corpus for targeted re-
search, to initiate the use of the tools and soft-
ware used, but also to help learners to formulate
what types of contexts it may be interesting to
update, based on the synthesis of rules previous-
ly compiled and the formulation of application
difficulties they may have encountered personal-
ly. This confrontation of authentic texts with
established grammatical beliefs helps to illus-
trate the limits of authentic texts (subject, of
course, to the condition that “recalcitrant” texts
are not removed from the corpus for the rules to
be questioned).

Beyond the question of emphasis, an activity
of confrontation of authentic texts with gram-
matical discourses generally allows learners to
“understand for themselves the statistical reality
of the phenomena studied”. This observation - to
which we add ourselves - is made by Lapaire [2]
who conducts this type of activity in English as
a foreign language, encouraging them by using
the tools mentioned above. In conjunction with
the important “awareness of the variety of
grammatical polysemy”, the benefits for learners
are notable in terms of motivation: “From the
very first sessions, we were able to observe a
stronger motivation and a higher quality of con-
centration” [2, p.63]. This increase in motivation
is most likely based on an increase in self-
confidence, but also on confidence in the inter-
est of “doing grammar” to promote the learning
and use of the language.

Conclusion
In conclusion, we can recall first of all these
didactic evidences: communicative performanc-

es cannot be favoured by applicationist linguis-
tic speculation, nor by a focus on the handling of
ICT.

Exploring the potentialities offered by the
ICT can only convince you of their interest in
language teaching/learning (whether mother
tongue or L2) for various complementary rea-
sons.

The ICT (hypertext, among others, but also
the exploitation of the visual dimension, cf. [6]
promote the effective integration of enunciation
and text into grammatical teaching content.
They can also promote the acquisition of text
comprehension routines (and correlatively ver-
bal production routines) at all levels (sociolin-
guistic, pragmatic, lexical, grammatical, and
phonetic).

The ICT massively broaden the range of
pedagogical activities and allow for the devel-
opment of refined tutorial practices [7, 8] with a
view to empowering and empowering learners,
leading their learning, but also with a view to
developing the socio-affective aspects of learn-
ing. Various types of software or systems can be
used to support the activities: podcasting [2],
patches [9], distance learning platforms, con-
cordanciers to facilitate the exploration of cor-
pus of texts and of course forums. At the same
time, research activities can also be equipped
with instruments that facilitate it [10].
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Anomauin. Cmamms cnpsamosana Ha 8UCGIMJIeH-
HAl KOPUCHOCMI 2PAMAMUYHUX NOACHEHb, NO8 A3AHUX
i3 npomomunamu peanbHux NOCMAHOBOK GUCTOGIO-
6amb. YV ceimui pesynrbmamie NCUXONIHSGICMUKU MA
KOSHIMUBHOI NCUX0N02il, W0 CMOCyromvcs mooenetl
HABYAHHA mMA YCHUX GUPOOHUYUX Npoyecis, YA
cmamms mae 06i yini. Ilepw Hidic docnioacysamu
ROMEHYTUHUL PO3BUMOK 2PAMAMUYHOL QiIbHOCMI 8
cepedosunyi yughposozo HABYAHHA, V Nepuill yacmu-
HI BUBYAEMBCA, AK MU MOX*CEMO 30A2HYMU 2pamMamu-
YHI NOACHEHHs, CNPAMOBAHI HA IHMezpayiro NoOmou-
HUX pe3yIbmamis 3 auanizy OUCKypcy ma mekcmogoi
ninegicmuku. Lla nepwa uacmuna cnpamosana Ha
BUCBIMIEHHS KOPUCHOCMI 2PAMAMUYHUX NOSACHEHD,
KONU ye noe’si3aHo 3 NPOMOMUNAMU PEAnbHUX Noc-
MAHOBOK BUCNIOBNI0BAHL. Y MOt Jice uac mexcmosi
GyHKYIT nos’s3ami epamamuyHumMu maprepamu 0.s
3a6epulents anaizy mekcmosoi cmpykmypu. Y opy-
2l yacmuui cmammi 00CAIONCYIOMbCA MONCIUBOCNE
CMBOpeHHsT OUOAKmMuyHoi OiSLILHOCME 3 pecypcamu
IKT, axi moocymv Oonomocmu Y4HAM YCEIOOMUNU
epamamudti npoyedypu 018 8i0N0GIOHO20 BUPOOHU-
ymea ma nputiomy OUCKYpCi8 y peanbHux CUmyayisx.
Cumyamugni npomomunu, 8 MiCHOMY 38 A3KY 3 2pa-
MAMUYHUMU  THCIMPYMEHMAMY, WO CKIA0anmy ix
03HaKu abo niokasKu, 6i0icpaioms 6adNCIUBY PONb Y
BIOHOGNEHHI 3HAHD Y GIONOGIOHUL Yac 0I5l NOBMOPHO-
20 suxopucmanus. Mema nonseae 6 momy, wob 3a-
NPONOHy8amu «iHCIMpPYMeHmuy, AKi CHpUsioms yKid-
O0auHIO MeKCcmie, K 3aKpinieHi 3a aemeHmuyHUMU
sepbanvHumu 83aemodiamu. I pamamuxa, wo € pe-
3YAIbMAMOM Yb020 NIOX00Y, CHPAMOBAHA HA 6i00-
Opadicents pearbHOCMi KOSHIMUBHO20 MA COYIATbHO-
20  ¢yukyionyeamnss Mmoeu I He 6X00UmMb Yy
meopemuuny NiHe8ICMUYHY CMPYKMypy, 6USHAYEH)
anpiopi. Omoice, ye He NUMAHHA OMPUMAHHA AOO
aoanmayii neenoi mosHoi mooeni. Inghopmayiiino-
KOMYHIKAQYItIHI  MeXHON02ii pOo3WUpoms Ccnekmp
neoazociuHoi OiAIbHOCMI Ma CHPUSIOMb PO36UMKY
OinblU CKAAOHUX MemOodi8 HAGYAHHA, 3 MeMmOoI0 PO3-
WUPEHH MOoXCIU8OCmell YUHie, Wo CHpuie ix Ha-
BUAHHIO, A MAKOJIC i3 Memoio po38UMK)Y COYiANbHO-
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emoyitinux acnexkmie naguanns. Hasenicmv xopnycy
meKcmie Ha 8ipmyanbHomMy pobouomy cmoni 0ac
3MO2Y 3HAYHO 30LIbUWUMU KLIbKICMb MeKCcmis, 00c-
MYRHUX VUHIM, WO 0008 3K080 0OMENCYEMbCS Npu
ManinymoeanHi nanepogumu Ookymenmamu. Pone
Kypamopa, o4esuoHo, Nojsieae 6 momy, ujod sabes-
neuumu ionosioHull Kopnyc O YiiecnpsamosaHux
00Cai0JCeHDb, THIYTIO8AMU BUKOPUCTNAHHSA THCPYMe-
HMi6 Ma NPpocpamMHO20 3abe3neueHHs, Wo 8xce UKO-
PUCTNOBYBANUCD, 4 THAKOHC OONOMOSMU YYHAM CPop-
Mynioeamu, AKi MUnu KOHMEKCMI8 MOXxCymv O0ymu
yixagumu 01 KOpeKyii, Ha OCHOGI CuHme3y pawuiuie
chopmosanux npasun ma Gopmyn0eanns mpyono-
wie, NOB A3AHUX I3 IX 3ACMOCYBAHHAM, K BOHU MO2-
Ju 3ycmpimu 0cooucmo.

Pizni munu npoepamnoco 3abesneuenns abo cuc-
mem MOdCymv Oymu 6UKOPUCMAHI 015 NIOMPUMKU
OisiibHoCcmi. niokacmine, namui, niamgopmu Ouc-
MaHyiliHo20 HA8YaAHHA, opymu O NOAeUEeHHs
8UBUEHHSI KOPNYCY MeKCmIig. Y moii dce uac HayKkoeo-
00CNIOHA OIANLHICIb MAKONC MOdCe OYMU OCHAWEHA
iHCmpymenmamu, sAKi noiecuyoms ii.

Knouosi cnosa: ananiz ouckypcy, epamamuxa,
IKT inozemna mosa, nizHauHs.

Pa3BuTue rpaMMaTH4eCcKOil 1eSITeIbHOCTH
B LM(POBOii cpese 00yueHust
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Annomayusn. Cmamovs Hanpaeiena Ha oceewje-
Hue NOJe3HOCMU SPAMMAMUYECKUX 0ObACHEHULL, C85-
3AHHLIX C NPOMOMUNAMU  PEaTbHbIX NOCMAHOBOK
ebICKA3bIBanUll. B mo odice gpems mexcmogule (QyHK-
Yuu 2pamMmMamuyeckux Mapkepog 6yoym CesA3auvl ¢
3a6epuieHueM AHAIU3a MmeKCcmogou CMpyKmypul.

Knroueswte cnosa: ananus ouckypea, epammamu-
xa, UKT, unocmpannwiii A3v1K, NO3HAHUE.



